
RBT Certification Exam Study Guide

Introduction

What is an RBT?

A Registered Behavior Technician (RBT) is a paraprofessional who practices under the
close, ongoing supervision of a Board Certified Behavior Analyst (BCBA) or Board
Certified Assistant Behavior Analyst (BCaBA). RBTs are primarily responsible for the
direct implementation of behavior-analytic services. They work in various settings,
including homes, schools, and clinics, providing one-on-one therapy to individuals with
autism spectrum disorder and other developmental disabilities. Their work is crucial in
helping clients acquire new skills and reduce challenging behaviors, ultimately
improving their quality of life.

Purpose of this Study Guide

This study guide is designed to provide a clear, concise, and comprehensive overview of
the RBT Certification Exam content. It is tailored to align with the latest RBT Test Content
Outline (3rd ed.) from the Behavior Analyst Certification Board (BACB), ensuring that you
are studying the most relevant and up-to-date material. Our goal is to simplify complex
concepts, making them accessible and easy to understand for all aspiring RBTs.

How to Use This Guide

This guide is structured to follow the domains and tasks outlined in the RBT Test Content
Outline. We recommend you read through each section thoroughly, paying close
attention to the definitions, examples, and practical applications of each concept.
Consider this guide as your primary resource for understanding the theoretical and
practical aspects of the RBT exam. Supplement your learning with additional resources,
practice questions, and hands-on experience to solidify your understanding.

RBT Test Content Outline (3rd ed.) Overview

The RBT Test Content Outline (3rd ed.; TCO) is the blueprint for the RBT certification
examination. It details the knowledge, skills, and abilities that entry-level behavior
technicians are expected to possess. The examination consists of 75 scored questions



and 10 unscored pilot questions, totaling 85 questions. The TCO organizes 43 tasks into 6
main domains:

Exam Format and Scoring

Total Questions: 85 (75 scored, 10 unscored pilot questions)
Question Type: Multiple-choice
Domains: The exam is divided into six domains, each with a specific weighting.

Key Domains and Weighting

Domain # of Questions (% of Exam)

A. Data Collection and Graphing 13 (17%)

B. Behavior Assessment 8 (11%)

C. Behavior Acquisition 19 (25%)

D. Behavior Reduction 14 (19%)

E. Documentation and Reporting 10 (13%)

F. Ethics 11 (15%)

Total Questions 75

Domain A: Data Collection and Graphing

This domain focuses on the fundamental skills required for collecting and visually
representing behavioral data. Accurate data collection is the cornerstone of effective
behavior-analytic intervention, as it allows for objective decision-making and evaluation
of treatment efficacy. RBTs are responsible for implementing various measurement
procedures and maintaining clear, up-to-date records of client progress.

Continuous Measurement Procedures

Continuous measurement involves recording every instance of a behavior within a given
observation period. This method provides a complete picture of the behavior's
occurrence. Key continuous measurement procedures include:

Frequency: The number of times a behavior occurs. For example, counting how
many times a student raises their hand in class.
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Duration: The total amount of time a behavior occurs from beginning to end. For
example, measuring how long a child engages in tantrum behavior.
Latency: The time between the presentation of a stimulus (or an instruction) and
the initiation of a response. For example, the time it takes for a child to begin
cleaning up toys after being asked.
Interresponse Time (IRT): The time between the end of one instance of a behavior
and the beginning of the next instance of the same behavior. For example, the time
between two consecutive bites of food.

Discontinuous Measurement Procedures

Discontinuous measurement involves recording behavior during specific intervals or at
specific moments, rather than continuously. These methods are often used when
continuous measurement is impractical or when the behavior occurs at a high rate.
Common discontinuous measurement procedures include:

Partial Interval Recording: The behavior is recorded if it occurs at any point
during the interval, even if it occurs only briefly. This method tends to overestimate
the occurrence of behavior.
Whole Interval Recording: The behavior is recorded only if it occurs throughout
the entire interval. This method tends to underestimate the occurrence of behavior
and is best suited for behaviors that are intended to be continuous.
Momentary Time Sampling: The behavior is recorded only if it is occurring at the
exact moment the interval ends. This method is useful for behaviors that are
continuous and can be observed in a group setting.

Permanent Product Recording Procedures

Permanent product recording involves measuring the tangible outcomes or effects of a
behavior, rather than observing the behavior directly. This method is highly efficient as it
does not require the observer to be present when the behavior occurs. Examples include
counting the number of completed homework problems, the number of correctly
assembled items, or the number of broken toys.

Entering Data and Updating Graphs

RBTs are responsible for accurately entering collected data into appropriate data sheets
or electronic systems. This data is then often used to create and update graphs, which
provide a visual representation of behavior change over time. Graphs allow for quick and
easy analysis of trends and patterns in behavior, enabling the BCBA to make informed
decisions about intervention effectiveness. Common types of graphs include line
graphs, bar graphs, and cumulative records.
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Describing Behavior and Environment in Observable and Measurable
Terms

Accurate behavioral definitions are crucial for consistent data collection. Behaviors must
be described in observable and measurable terms, meaning they can be seen and
counted. Avoid vague or subjective language. For example, instead of saying a child is
"angry," describe the observable behaviors such as "screaming, hitting their head with
an open palm, and stomping feet." The environment should also be described
objectively, noting any relevant antecedents (what happens before the behavior) and
consequences (what happens after the behavior).

Calculating and Summarizing Data

RBTs must be able to calculate and summarize data in various ways to present a clear
picture of behavior. This includes calculating:

Rate: Frequency divided by time (e.g., behaviors per minute).
Mean Duration: The average length of time a behavior occurs.
Percentage: The number of occurrences divided by the total opportunities,
multiplied by 100 (e.g., percentage of correct responses).

Identifying Trends in Graphed Data

Analyzing graphed data involves identifying trends, which indicate the direction and
stability of behavior change. Trends can be increasing, decreasing, or stable. A clear
trend suggests that the intervention is having a predictable effect. Variability in data
points can also provide important information about the consistency of the behavior or
the intervention.

Risks Associated with Unreliable Data Collection and Poor Procedural
Fidelity

Unreliable data collection and poor procedural fidelity can significantly compromise the
effectiveness of behavior-analytic interventions. Unreliable data can lead to incorrect
conclusions about a client's progress and inappropriate treatment decisions. Poor
procedural fidelity, meaning the intervention is not implemented as intended, can also
lead to ineffective or even harmful outcomes. RBTs must strive for accuracy and
consistency in both data collection and intervention implementation to ensure the best
possible outcomes for clients.
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Domain B: Behavior Assessment

Behavior assessment is a critical step in developing effective behavior intervention
plans. It involves gathering information about a client's behavior to understand why it
occurs and what factors maintain it. RBTs play a supportive role in this process, assisting
BCBAs in conducting various assessments.

Conducting Preference Assessments

Preference assessments are used to identify stimuli that may function as reinforcers for
an individual. Reinforcers are consequences that increase the future probability of a
behavior. Identifying effective reinforcers is essential for successful skill acquisition and
behavior reduction programs. Common types of preference assessments include:

Multiple Stimulus without Replacement (MSWO): A set of preferred items is
presented, and the individual selects one. The selected item is removed from the
array, and the remaining items are re-presented. This continues until all items are
selected or the individual stops selecting.
Paired Stimulus (Forced Choice): Two items are presented at a time, and the
individual chooses one. Each item is paired with every other item in the set. The
item chosen most frequently is considered the most preferred.
Free Operant Observation: The individual is given free access to a variety of items
or activities, and the duration of engagement with each item is recorded. This
method is less intrusive and can provide valuable information about naturally
occurring preferences.

Participating in Assessments of Relevant Skill Strengths and Deficits

Beyond identifying preferences, RBTs may assist in assessments that evaluate a client's
current skill repertoire. This can involve observing the client's performance on various
tasks or using standardized assessment tools. These assessments help to identify areas
where the client demonstrates strengths and areas where skill deficits exist. Examples
include curriculum-based assessments (e.g., ABLLS-R, VB-MAPP), developmental
assessments, and social skills assessments. The information gathered from these
assessments informs the development of individualized skill acquisition programs.

Participating in Components of Functional Assessment Procedures

Functional assessment is a process for identifying the function (or purpose) of a
challenging behavior. Understanding why a behavior occurs is crucial for developing
effective interventions that address the root cause of the behavior, rather than just
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suppressing it. RBTs may participate in various components of functional assessment,
including:

Descriptive Assessment: This involves observing the behavior in its natural
environment and collecting data on antecedents (what happens before the
behavior) and consequences (what happens after the behavior). Common methods
include ABC (Antecedent-Behavior-Consequence) data collection.
Functional Analysis: This is a more systematic and controlled assessment where
environmental variables are manipulated to determine their effect on the behavior.
Different conditions are presented to test hypotheses about the function of the
behavior (e.g., attention, escape, tangible, automatic reinforcement). RBTs may
assist in setting up and running these conditions under the direct supervision of a
BCBA.

Domain C: Behavior Acquisition

Behavior acquisition focuses on teaching new skills and behaviors to individuals. This
domain covers various strategies and procedures that RBTs implement to promote
learning and skill development. The goal is to help individuals acquire functional and
adaptive behaviors that enhance their independence and quality of life.

Implementing Positive and Negative Reinforcement Procedures

Reinforcement is a fundamental principle of behavior analysis that involves increasing
the future probability of a behavior. RBTs implement both positive and negative
reinforcement procedures:

Positive Reinforcement: Occurs when a desirable stimulus is presented
immediately following a behavior, which increases the likelihood of that behavior
occurring again in the future. Examples include giving a child a preferred toy after
they complete a task, or offering verbal praise for a correct response. The
effectiveness of positive reinforcement depends on the immediacy, contingency,
and magnitude of the reinforcer, as well as its variety to prevent satiation.
Negative Reinforcement: Occurs when an aversive stimulus is removed or
avoided immediately following a behavior, which increases the likelihood of that
behavior occurring again in the future. For example, a child cleaning their room to
stop a parent from nagging, or pressing a button to turn off a loud noise. It is
important to distinguish negative reinforcement from punishment; negative
reinforcement increases behavior, while punishment decreases it.
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Establishing and Using Conditioned Reinforcers

Unconditioned Reinforcers: Stimuli that are naturally reinforcing and do not
require prior learning (e.g., food, water, warmth).
Conditioned Reinforcers: Stimuli that acquire their reinforcing properties through
association with unconditioned reinforcers or other conditioned reinforcers (e.g.,
praise, tokens, money). RBTs often establish conditioned reinforcers by pairing
them with unconditioned reinforcers or highly preferred items. For example,
consistently pairing verbal praise with access to a favorite toy can make praise a
conditioned reinforcer.

Implementing Discrete-Trial Teaching Procedures

Discrete-trial teaching (DTT) is a highly structured instructional method used to teach
new skills. It involves breaking down skills into smaller, teachable components and
teaching them in a massed trial format. Each trial has a clear beginning and end, and
typically consists of:

Discriminative Stimulus (SD): An instruction or cue that signals the availability of
reinforcement for a specific response (e.g., "Touch nose").
Prompt (if needed): An additional cue or assistance provided to ensure the correct
response (e.g., physically guiding the child's hand to their nose).
Response: The learner's behavior in response to the SD.
Consequence: Reinforcement for a correct response or a correction procedure for
an incorrect response.
Inter-trial Interval: A brief pause between trials.

DTT is effective for teaching a wide range of skills, particularly those that are rote or
require specific motor responses.

Implementing Naturalistic Teaching Procedures

Naturalistic teaching procedures (NTPs), also known as incidental teaching or natural
environment training (NET), involve teaching skills within the natural context in which
they would typically occur. Unlike DTT, NTPs are less structured and capitalize on the
learner's motivation and interests. For example, if a child reaches for a toy, the RBT
might prompt them to say "toy" before giving it to them. NTPs promote generalization
and maintenance of skills because they are taught in relevant environments with
naturally occurring reinforcers.
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Implementing Task Analyzed Chaining Procedures

Task analysis involves breaking down a complex skill into a sequence of smaller,
manageable steps. Chaining procedures are then used to teach these steps in a specific
order to complete the entire task. Common chaining procedures include:

Forward Chaining: Teaching the first step of the task analysis first, then the
second, and so on, until the entire chain is mastered. Reinforcement is provided
upon completion of each mastered step.
Backward Chaining: Teaching the last step of the task analysis first, then the
second to last, and so on. This method is often preferred because the learner
always completes the chain and receives natural reinforcement at the end.
Total Task Chaining: Teaching all steps of the task analysis in each teaching trial,
with prompts provided as needed for unmastered steps. Reinforcement is provided
upon completion of the entire chain.

Implementing Discrimination Training

Discrimination training involves teaching a learner to respond differently to different
stimuli. This is crucial for developing appropriate and context-specific behaviors. It
typically involves:

SD (Discriminative Stimulus): A stimulus that signals that a particular behavior
will be reinforced (e.g., a picture of a dog when asked "What is this?").
S-delta (SΔ): A stimulus that signals that a particular behavior will NOT be
reinforced (e.g., a picture of a cat when asked "What is this?").

Through repeated trials, the learner learns to discriminate between the SD and SΔ,
responding only in the presence of the SD.

Implementing Procedures Using Stimulus and Response Prompts and
Fading Procedures

Prompts are supplementary stimuli or cues that increase the likelihood of a correct
response. RBTs use various types of prompts and fading procedures to ensure the
learner responds correctly and then gradually reduces reliance on prompts:

Stimulus Prompts: Operate directly on the stimulus to make the correct response
more likely (e.g., highlighting the correct answer, positioning materials closer to
the learner).
Response Prompts: Operate directly on the response to guide the learner (e.g.,
physical prompts, verbal prompts, gestural prompts, modeling).
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Prompt Fading: The gradual removal of prompts as the learner acquires the skill.
This can be done through:

Errorless Learning: Prompting the correct response immediately to prevent
errors, then gradually fading the prompt.
Least-to-Most Prompting: Starting with the least intrusive prompt and
moving to more intrusive prompts only if necessary.
Most-to-Least Prompting: Starting with the most intrusive prompt and
gradually fading to less intrusive prompts.
Stimulus Fading: Gradually reducing the salience of a stimulus prompt.
Time Delay: Gradually increasing the time between the SD and the prompt.

Implementing Generalization Procedures

Generalization refers to the occurrence of a learned behavior in the presence of stimuli
or settings that are different from those present during training. RBTs implement
procedures to promote generalization, ensuring that skills learned in one context can be
applied across various situations, people, and stimuli. Strategies include teaching across
multiple examples, using naturalistic teaching methods, and varying the teaching
environment.

Distinguishing Between Maintenance and Acquisition Procedures

Acquisition: The process of learning a new skill or behavior.
Maintenance: The extent to which a learner continues to perform a skill after direct
teaching has been terminated. RBTs implement maintenance procedures, such as
periodic review and reinforcement, to ensure that learned skills are retained over
time.

Implementing Shaping Procedures

Shaping is a procedure used to teach new behaviors by differentially reinforcing
successive approximations of the target behavior. This involves reinforcing behaviors
that are closer and closer to the desired behavior, while gradually withholding
reinforcement for less accurate approximations. Shaping is particularly useful for
teaching complex behaviors that are unlikely to occur spontaneously.

Implementing Token Economies

A token economy is a system in which individuals earn generalized conditioned
reinforcers (tokens) for engaging in desired behaviors. These tokens can then be
exchanged for a variety of backup reinforcers (e.g., preferred activities, tangible items).
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Token economies are effective for managing a wide range of behaviors in various
settings and provide immediate reinforcement for target behaviors.

Domain D: Behavior Reduction

Behavior reduction strategies aim to decrease the future probability of challenging or
undesirable behaviors. RBTs implement various procedures under the supervision of a
BCBA to address these behaviors, focusing on both proactive and reactive approaches.

Implementing Crisis/Emergency Procedures

In situations where a client's behavior poses an immediate threat of harm to themselves
or others, RBTs must be prepared to implement crisis or emergency procedures as
outlined in the client's behavior intervention plan. These procedures are designed to
ensure safety and de-escalate the situation. This may involve physical interventions
(only when trained and authorized), calling for assistance, or removing other individuals
from the immediate area. It is crucial for RBTs to be familiar with and adhere strictly to
the established protocols for crisis management.

Implementing Antecedent Interventions

Antecedent interventions are proactive strategies implemented before a behavior occurs
to prevent or reduce the likelihood of challenging behaviors. These interventions modify
the environment or circumstances that typically trigger the behavior. Examples include:

Motivating Operations (MOs): Altering the effectiveness of a reinforcer or
punisher, and the frequency of behaviors that have been reinforced or punished by
that consequence. For example, if a child engages in tantrum behavior to gain
access to a toy, an MO intervention might involve providing free access to the toy
for a period before the session begins, thereby reducing the child's motivation to
tantrum for it.
Discriminative Stimuli (SDs): Modifying cues or signals that indicate the
availability of reinforcement for a particular behavior. For example, if a child
engages in aggression when presented with a difficult task, an SD intervention
might involve presenting the task in a less demanding way or providing a visual cue
that indicates help is available.
Environmental Modifications: Changing aspects of the physical environment to
make challenging behaviors less likely. This could include removing tempting
items, providing preferred activities, or structuring the environment to promote
desired behaviors.
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Implementing Differential Reinforcement Procedures

Differential reinforcement involves reinforcing desired behaviors while withholding
reinforcement for challenging behaviors. This strategy is highly effective for reducing
problem behaviors by teaching and strengthening alternative, appropriate behaviors.
Common types of differential reinforcement include:

Differential Reinforcement of Alternative Behavior (DRA): Reinforcing a
behavior that is an appropriate alternative to the challenging behavior, while
withholding reinforcement for the challenging behavior. For example, reinforcing a
child for asking for a break (alternative behavior) instead of screaming (challenging
behavior).
Differential Reinforcement of Incompatible Behavior (DRI): Reinforcing a
behavior that cannot occur simultaneously with the challenging behavior, while
withholding reinforcement for the challenging behavior. For example, reinforcing a
child for sitting in their chair (incompatible with running around the room).
Differential Reinforcement of Other Behavior (DRO): Reinforcing the absence of
the challenging behavior for a specified period of time. For example, reinforcing a
child every 5 minutes that they do not engage in self-injurious behavior.

Implementing Extinction Procedures

Extinction involves withholding reinforcement for a previously reinforced behavior,
leading to a decrease in the frequency of that behavior. When a behavior no longer
produces its accustomed consequence, it is likely to diminish over time. For example, if a
child tantrums to get attention, an extinction procedure would involve ignoring the
tantrum (withholding attention). It is important to note that an "extinction burst" may
occur, where the behavior temporarily increases in intensity or frequency before it
begins to decrease. Consistency is key for extinction to be effective.

Implementing Punishment Procedures

Punishment procedures are designed to decrease the future probability of a behavior.
Unlike reinforcement, which increases behavior, punishment decreases it. Punishment
can involve presenting an aversive stimulus or removing a desirable stimulus. RBTs may
implement punishment procedures only under the direct supervision and guidance of a
BCBA, and typically only after less intrusive methods have been attempted and proven
ineffective. Common types of punishment include:

Time-Out (from positive reinforcement): The removal of access to reinforcement
for a specified period following a challenging behavior. This can involve removing
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the individual from a reinforcing environment or removing reinforcing items from
the individual.
Response Cost: The removal of a specific amount of a reinforcer (e.g., tokens,
privileges) contingent on the occurrence of a challenging behavior. For example, a
child losing a token for hitting another child.

It is crucial to understand that punishment procedures should be used cautiously and
ethically, with a focus on teaching alternative behaviors and ensuring the client's safety
and dignity. The BACB emphasizes the use of positive, least restrictive interventions
whenever possible.

Domain E: Documentation and Reporting

Accurate and timely documentation and reporting are essential responsibilities of an
RBT. This domain covers the procedures for recording client progress, reporting changes,
and adhering to ethical and legal guidelines related to documentation. Effective
communication with supervisors and stakeholders is also a key component.

Reporting Objective and Measurable Data

RBTs are responsible for collecting and reporting data that is objective and measurable.
This means that the data should be based on observable behaviors and quantifiable
metrics, avoiding subjective interpretations or opinions. For example, instead of
reporting that a child was "disruptive," an RBT would report the specific behaviors
observed, such as "called out 15 times during the 30-minute session" or "engaged in 3
instances of property destruction." This ensures that all team members have a clear and
consistent understanding of the client's behavior and progress.

Reporting Changes in Client Behavior

It is crucial for RBTs to report any significant changes in a client's behavior to their
supervising BCBA or BCaBA. This includes both positive changes (e.g., acquisition of new
skills, decrease in challenging behaviors) and negative changes (e.g., increase in
challenging behaviors, emergence of new problem behaviors, regression in mastered
skills). Timely reporting allows the supervisor to make necessary adjustments to the
intervention plan, ensuring that the client continues to receive effective and appropriate
services.

Completing Incident Reports

In the event of an incident (e.g., client injury, staff injury, property damage, significant
behavioral outburst), RBTs are required to complete an incident report. These reports
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provide a detailed, factual account of what occurred, including the date, time, location,
individuals involved, a description of the incident, and any actions taken. Incident
reports are important for ensuring client and staff safety, maintaining accurate records,
and informing future prevention strategies. RBTs must follow their organization's
specific protocols for completing and submitting incident reports.

Complying with Applicable Legal, Regulatory, and Ethical Requirements
Regarding Documentation

RBTs must adhere to all applicable legal, regulatory, and ethical guidelines related to
documentation. This includes:

Confidentiality: Protecting client information and ensuring that documentation is
stored securely and accessed only by authorized personnel. This aligns with HIPAA
regulations in the United States and similar privacy laws in other regions.
Accuracy and Completeness: Ensuring that all documentation is accurate,
complete, and reflects the services provided and the client's progress.
Timeliness: Completing documentation in a timely manner as required by
organizational policies and ethical guidelines.
Retention: Understanding the requirements for how long client records must be
retained.

Compliance with these requirements is essential for maintaining professional integrity,
protecting client rights, and avoiding legal or ethical violations.

Responding to Feedback and Supervision

RBTs work under the close, ongoing supervision of a BCBA or BCaBA. A critical aspect of
this relationship is the RBT's ability to receive and respond to feedback constructively.
Supervisors provide feedback to help RBTs improve their skills, ensure procedural
fidelity, and enhance client outcomes. RBTs should actively seek feedback, ask clarifying
questions, and implement suggestions for improvement. This collaborative approach is
vital for professional growth and effective service delivery.

Domain F: Ethics

Ethics are paramount in the field of applied behavior analysis. RBTs are bound by a strict
code of ethics that guides their professional conduct and ensures the well-being and
rights of their clients. This domain covers key ethical principles and responsibilities.
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Complying with the RBT Ethics Code

The Behavior Analyst Certification Board (BACB) publishes the RBT Ethics Code, which
outlines the ethical obligations of all Registered Behavior Technicians. RBTs must be
thoroughly familiar with this code and adhere to its principles in all aspects of their
work. The code addresses areas such as client dignity, professional boundaries,
confidentiality, and responsible conduct. Compliance with the RBT Ethics Code is not
only a professional obligation but also a legal and moral imperative.

Maintaining Professional Boundaries

RBTs must maintain clear professional boundaries with clients, their families, and other
stakeholders. This means avoiding dual relationships (e.g., social, financial, or personal
relationships outside of the professional context) that could impair objectivity, exploit
the client, or create conflicts of interest. RBTs should also avoid accepting gifts or favors
from clients or their families. Maintaining professional boundaries ensures that the focus
remains on the client's therapeutic needs and prevents potential ethical dilemmas.

Maintaining Client Dignity

Respecting and promoting the dignity of clients is a core ethical principle. RBTs must
treat all clients with respect, empathy, and compassion, regardless of their age,
disability, or background. This includes involving clients in decision-making to the
extent possible, respecting their privacy, and ensuring that all interventions are
implemented in a humane and respectful manner. Client dignity also involves using
person-first language (e.g., "a child with autism" instead of "an autistic child") and
avoiding stigmatizing labels.

Maintaining Client Confidentiality

Confidentiality is a fundamental ethical and legal obligation. RBTs must protect the
privacy of client information, including their identity, diagnoses, treatment plans, and
progress data. This means discussing client information only with authorized personnel
(e.g., the supervising BCBA, other team members directly involved in the client's care)
and in appropriate settings. Client records must be stored securely, whether in physical
or electronic format, to prevent unauthorized access. RBTs must be mindful of
conversations in public places and avoid sharing any identifiable client information.

Communicating with Stakeholders as Authorized

RBTs may communicate with various stakeholders, such as parents, teachers, or other
service providers, but only as authorized by their supervising BCBA and with appropriate



consent from the client or their legal guardian. The scope and nature of these
communications should be clearly defined and limited to information relevant to the
client's treatment. RBTs should always defer to their supervisor for complex discussions
or when sensitive information needs to be shared.

Obtaining Informed Consent

While the primary responsibility for obtaining informed consent rests with the
supervising BCBA, RBTs may play a role in ensuring that clients and their legal guardians
understand the services being provided. Informed consent means that individuals have
been fully informed about the nature of the intervention, its potential benefits and risks,
and their right to refuse or withdraw from services at any time. RBTs should be able to
explain basic aspects of the treatment plan and answer questions within their scope of
practice, always referring more complex questions to their supervisor.

Reporting Suspected Abuse or Neglect

RBTs are mandated reporters, meaning they have a legal and ethical obligation to report
any suspected abuse or neglect of a client. This includes physical abuse, emotional
abuse, sexual abuse, and neglect. RBTs must be aware of the signs of abuse and neglect
and know the proper procedures for reporting such concerns to the appropriate
authorities (e.g., child protective services, adult protective services). Failure to report
suspected abuse or neglect can have severe legal and ethical consequences.

Responding to Ethical Dilemmas

Ethical dilemmas can arise in various situations, and RBTs must be prepared to respond
to them appropriately. When faced with an ethical dilemma, RBTs should:

Identify the ethical issue: Clearly define the problem and the ethical principles
that are in conflict.
Consult with their supervisor: This is the most crucial step. Supervisors are
responsible for guiding RBTs through ethical challenges.
Consider relevant ethical guidelines: Refer to the RBT Ethics Code and other
applicable professional guidelines.
Evaluate options: Brainstorm potential courses of action and their possible
consequences.
Take action: Implement the chosen course of action, documenting the process
and rationale.
Evaluate the outcome: Reflect on the effectiveness of the chosen solution.
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Proactive communication with supervisors and adherence to ethical guidelines are
essential for navigating ethical dilemmas effectively and ensuring the highest standards
of professional conduct.

Conclusion

Tips for Exam Day

Review the RBT Test Content Outline: Ensure you are familiar with all the
domains and tasks.
Practice Questions: Utilize practice exams and questions to familiarize yourself
with the exam format and identify areas for improvement.
Time Management: Practice answering questions within a time limit to prepare for
the exam's duration.
Get Adequate Rest: Ensure you are well-rested before the exam to optimize your
cognitive function.
Read Carefully: Pay close attention to every word in the questions and answer
choices.
Eliminate Incorrect Answers: Use process of elimination to narrow down your
choices.
Stay Calm: Manage your anxiety by practicing relaxation techniques.

Additional Resources

Behavior Analyst Certification Board (BACB) Website: The official source for the
RBT Ethics Code, Test Content Outline, and other important documents. [1]
Applied Behavior Analysis Textbooks: Comprehensive resources for in-depth
understanding of ABA principles.
Online RBT Prep Courses: Many organizations offer structured courses specifically
designed for RBT exam preparation.
Supervised Fieldwork: Practical experience under the guidance of a BCBA or
BCaBA is invaluable for applying theoretical knowledge.

References

[1] Behavior Analyst Certification Board. (n.d.). RBT Ethics Code. Retrieved from https://
www.bacb.com/ethics-code/

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 


	RBT Certification Exam Study Guide
	Introduction
	What is an RBT?
	Purpose of this Study Guide
	How to Use This Guide

	RBT Test Content Outline (3rd ed.) Overview
	Exam Format and Scoring
	Key Domains and Weighting

	Domain A: Data Collection and Graphing
	Continuous Measurement Procedures
	Discontinuous Measurement Procedures
	Permanent Product Recording Procedures
	Entering Data and Updating Graphs
	Describing Behavior and Environment in Observable and Measurable Terms
	Calculating and Summarizing Data
	Identifying Trends in Graphed Data
	Risks Associated with Unreliable Data Collection and Poor Procedural Fidelity

	Domain B: Behavior Assessment
	Conducting Preference Assessments
	Participating in Assessments of Relevant Skill Strengths and Deficits
	Participating in Components of Functional Assessment Procedures

	Domain C: Behavior Acquisition
	Implementing Positive and Negative Reinforcement Procedures
	Establishing and Using Conditioned Reinforcers
	Implementing Discrete-Trial Teaching Procedures
	Implementing Naturalistic Teaching Procedures
	Implementing Task Analyzed Chaining Procedures
	Implementing Discrimination Training
	Implementing Procedures Using Stimulus and Response Prompts and Fading Procedures
	Implementing Generalization Procedures
	Distinguishing Between Maintenance and Acquisition Procedures
	Implementing Shaping Procedures
	Implementing Token Economies

	Domain D: Behavior Reduction
	Implementing Crisis/Emergency Procedures
	Implementing Antecedent Interventions
	Implementing Differential Reinforcement Procedures
	Implementing Extinction Procedures
	Implementing Punishment Procedures

	Domain E: Documentation and Reporting
	Reporting Objective and Measurable Data
	Reporting Changes in Client Behavior
	Completing Incident Reports
	Complying with Applicable Legal, Regulatory, and Ethical Requirements Regarding Documentation
	Responding to Feedback and Supervision

	Domain F: Ethics
	Complying with the RBT Ethics Code
	Maintaining Professional Boundaries
	Maintaining Client Dignity
	Maintaining Client Confidentiality
	Communicating with Stakeholders as Authorized
	Obtaining Informed Consent
	Reporting Suspected Abuse or Neglect
	Responding to Ethical Dilemmas

	Conclusion
	Tips for Exam Day
	Additional Resources

	References


